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Welcome Letter

Thank you for signing up for one of our Youth Concert: Emotional Modulations. We look
forward to having you and your students with us in Boettcher Concert Hall soon. If you are

joining us virtua”y, we are so happy we can provicle your students with this experience from

afar.

The fo”owing is a Unit Plan o|irect|y connected in collaboration with the concert. This unit
p|an is not a requirement in order to understand the concert better, but more of a resource

to use as you prepare your students for the concert experience.

We encourage you to use whatever parts of the p|an you would like, whether that's tal(ing a

few classes and using the entire p|an, or picl(ing and choosing what would fit your classroom

best

Happy |earning,

The Co|orao|o Symphony Learning Team

The Colorado Symphony would like to thank our generous donors for making this yearys youth concert

possi|o|e.



State Standards - 3rd Grade

*Standarcls |istecJ are From CDE Core Curricu|um Standards 3ro| Gracle.

MUSIC STANDARDS:

o Standard 1: Expression of Music

° App|y teacher and peer critique and sell-reflection to refine individual tecnnique and perFormance of simp|e notated songs.

e Standard 4: Response to Music

o Select and use speciﬁc criteria in ma&ing juclgments about the quahty of a musical per¥ormance,

o ‘denth[y differences and commonalities in music from various cultures.

COMPREHENSIVE HEALTH:

o Standard 3: Social and Emotional Wellness

o Utilize know‘edge and skills to treat self and others with care and respect.
o Demonstrate interpersona| communication skills to support positive interactions with families, peers, and others.
» Demonstrate effective interpersona| communication skills necessary to express emotions, persona| needs, and wants in a nea|tny way.
= Describe positive ways to show care, consideration, and concern for others.
= ‘denth[y how to show respect for individual differences.
= Demonstrate how to communicate about persona‘ boundaries direct|y, respech[u”y, and assertive|yA

= ‘denth[y potentia‘ conflicts that arise within re‘ationsnips and strategies to resolve those conflicts.

o Standard 4: Prevention and Risk Management

o Describe profsocia| behaviors and skills that enhance heaMﬁy interactions with others.

= Describe how respono|ing to anger can be positive ancJ/or negative.

= Demonstrate strategies for self-control that can manage anger and other strong %e‘ings in positive ways.

VISUAL ARTS STANDARDS:

o Standard 2: Envision and Critique to Reflect

°© \/isua”y and/or verba”y articulate how visual art and o|esign are a means for communication.

o See oneself as a participant in visual art and o|esign by experiencing, viewing, or making

READING, WRITING AND COMMUNICATING:

e Standard 1: Oral Expression and Listening

o Collaborate eHective|y as group members or leaders who listen active‘y and respect%tu, pose tnougntl[d questions, acknow‘eclge the ideas
of others; and contribute to further the groupys attainment of an objective,

o Deliver effective oral presentations for varied audiences and varied purposes.

o Standard 4: Research [nquiry, and Desigg

o Gather information from a variety of sources; ana|yze its qua|ity and re|evance; and use it et%ica”y to answer comp|e>< questions.



State Standards - 4th Grade

*Standarcls |isted are From CDE Core Curricu|um Standards 3ro| Gracle.

MUSIC STANDARDS:

o Standard 1: Expression of Music

° App|y teacher and peer critique and sell-reflection to refine individual tec%mque and perFormance of simp|e notated songs.

e Standard 4: Response to Music

o Discriminate between musical and nonmusical factors in creating criteria for eva|uating music.

O Eva|uate l’WOW a variety Oi: musica| e‘ements inﬂuence musica‘ per{ormance ancl prel[erence

COMPREHENSIVE HEALTH:

o Standard 3: Social and Emotional Wellness

o Utilize l<now|edge and skills to enhance mental, emotional, and social we”fbeing.

® Compre%end concepts related to stress and stress management.
L] |c]enﬁ{y persona| stressors at |’wome, With 1[rieno|s, in 5c%oo|, and in the community.
» st p%ysica‘ and emotional reactions to stressful situations.
= |o|enti¥y positive and negative ways of dea‘mg with stress.

L] |cJenth[y when you should seek he|p from a trusted adult in dea‘ing with stress.

VISUAL ARTS STANDARDS:

e Standard 2: Envision and Critique to Reflect

° \/isua”y and/or verba”y articulate how visual art and o|esigm are a means for communication.
o ‘nterpret and evaluate persona‘ work and the work of others with informed criteria.
e Standard 3: Invent and Discover to Create

o Plan works of visual art and o|esign where intended meaning is communicated to viewers.

READING, WRITING AND COMMUNICATING:
* Standard 1: Oral Expression and Listening

o Collaborate e”ective|y as group members or leaders who listen active‘\/ and respectFu”y, pose t%oughtl{u‘ questions, aclmow‘e&ge the ideas
of others; and contribute to further the groupvs attainment of an objective.
o Deliver effective oral presentations for varied audiences and varied purposes.

» Add audio recorohngs and visual disp‘ays to presentations when appropriate to enhance the deve|opment of main ideas or themes.

o Standard 4: Research |nqu_iry and Desigg

o Gather information from a variety of sources; ana|yze its qua‘ity and re‘evance; and use it ethica”y to answer comp|ex questions.



State Standards - 5th Grade

*Standarcls |isted are From CDE Core Curricu|um Standards 3ro| Gracle.

MUSIC STANDARDS:

o Standard 1: Expression of Music

° App|y teacher and peer critique and sell-reflection to refine individual tec%mque and perFormance of simp|e notated songs.

e Standard 4: Response to Music

o Discriminate between musical and nonmusical factors in creating criteria for eva|uating music.

O Eva|uate l’WOW a variety Oi: musica| e‘ements inﬂuence musica‘ per{ormance ancl prel[erence

COMPREHENSIVE HEALTH:

o Standard 3: Social and Emotional Wellness

o Utilize lmow|edge and skills to enhance menta|, emotiona‘, and social We”—being.

VISUAL ARTS STANDARDS:

o Standard 2: Envision and Critique to Reflect

o \/isuaHy and/or verba”y articulate how visual art and o|esign are a means for communication.
o |nterpret and evaluate persona| work and the work of others with informed criteria.
o Standard 3: Invent and Discover to Create
o Plan works of visual art and design where intended meaning is communicated to viewers.
» Make decisions c]uring the creative process that best supports the intended point of view.
= Discuss with others to determine if intended meaning was eHective|y communicated.

= Contribute to the community of makers in a shared art space.

READING, WRITING AND COMMUNICATING:
* Standard 1: Oral Expression and Listening

o Collaborate e”ective|y as group members or leaders who listen active‘\/ and respectFu”y, pose t%oughtl{u‘ questions, aclmow‘e&ge the ideas
of others; and contribute to further the groupvs attainment of an objective.
o Deliver effective oral presentations for varied audiences and varied purposes.
» Include multimedia components (for examp|e: grap%ics, sound) and visual o|isp|ays in presentations when appropriate to enhance the

deve|opment of main ideas or themes.

o Standard 4: Research [nquiry, and Desigg

o Gather im[ormation {rom a variety o{ sources; ana|yze its qua‘ity and re‘evance; and use it ethica”y to answer comp|ex questions.



Unit Plan

EMOTIONAL MODULATIONS
Grades 3°-5"

Summary_:
This unit guio|es students t%rough an interactive exp|oration of how music expresses, evokes, and communicates
human emotions. Students move from persona|, p%ysica| responses to an understancling of composers' intent,

cu|mmating in creative musical expression and live per\[ormance reHection.

Essential Question:

How can music he|p us understand, express, and regu|ate our emotions”?

Materials Needed:

Student Packet
Co|oring Materials
Computers for Research
Speal(ers

Projection if wanted

Repertoire Selection:

e SHOSTAKOVICH - Festive Overture

o PERRY - A Short Piece for Orchestra

o SCHWARTZ- Defying Gravity from Wicked with Opera Colorado

o« BEETHOVEN - Symphony No. 7 in A major, Op. 92 |I. A”egretto

o COPLAND - Variations on a Shaker Hymn from Appa|acl1ian Spring with Colorado Ballet
o TCHAIKOVSKY - Dance of the Little Swans from Swan Lake with Colorado Ballet

e MOZART - Pa-Pa-Pa Papageno from The Magic Flute with Opera Colorado

o TALBOT - Hovercraft

Cross-Curriculum Collaborations:

Literacy Mousic Visual Art




Lesson |

EMOTIONAL MODULATIONS
Grades 3°-5"

Summary_:
This |esson a||ows stuo|ents to exp|ore how to identh[y ano| convey emotions in their own music as we” as music they

haven't hearo| beFore.

Essential Question:

What musical elements do composers use to convey emotions and how do peop|e use music to impact emotional

states?

Materials Needed:

Student Packet
Co|oring Materials

Computers for Research
Speakers

Projection if wanted

Repertoire Selection:

PERRY - A Short Piece for Orchestra

SCHWARTZ - De{ying Gravity from Wicked with Opera Colorado
TCHAIKOVSKY - Dance of the Little Swans from Swan Lake with Colorado Ballet
MOZART - Pa-Pa-Pa Papageno from The Magic Flute with Opera Colorado
TALBOT - Hovercraft

Cross-Curriculum Collaborations:

Literacy Music Visual Art



Lesson |
Grades 3°-5"

Activity 1 Sequence:

1. Discuss vvitn students Wnicn sty|e o¥ music eacn stuo|ent enjoys |istening to an& Wnat eacn sty|e evokes Witnin

tnem. Students Wi|| identi%y pieces tnat tney enjoy in order to create a c|ass emotiona| p|ay|ist.

Discussion Questions:

Do you |isten to music tnat expresses your mooo|?

Do you like to listen to music that reHects your mood or do you like to listen to music to cnange your mood?

2. Using tne Emotions P’ay‘ist Worksneet, nave students comp|ete tneir persona| p’ay|ist‘
3. Once comp|ete, nave stuo|ents cnoose tneir top song nom eacn category to ao‘cJ to tne c|ass p’ay‘ist.
4, Disp|ay tne c|ass p’ay|ist ina noticeab|e p|ace SO students can see ano| access songs i¥ needeo“

5 Have stuo|ents answer tne {ina| two questions on t|’1e Emotions P|ay|ist \/\/orksneet.

Activity 2 Sequence:

1. Break students up into 5 groups and assign them a piece of music listed on the worksheet.
2.Students will read about their chosen composer to connect how the composer experienceo| life and
incorporateo| their {ee|ings into music.
3.Have each group listen to their assigned piece for 60-90 seconds, mu|tip|e times. Once students have an
understanding of what image or story|ine tney see, have each group collaborate to create a TABLEAU or
“|_iving Picture” to express the emotion that is being felt tnrougn the music.
a.Tney must be silent o|unng
aney can use props if wanted

C. Any gesture, pose, or {acia| expression is encourageo|

Class Presentation:

1. Students will give the class a 2-3 minute summary of their assigne& composer.
2.Tney will then present their group tableau to the class with students guessing what emotion tney are trying to

evo l<e.

3. While groups are presenting, non-presenting students will write descriptive words based on what tney see or

how the music makes them 1[ee| in the box.


https://www.theteachertoolkit.com/index.php/tool/tableau

NAME :

Mousic has a power¥u| way of reﬂecting and inHuencing our emotions. This worksheet is designed to he|p you exp|ore the
soundtrack to your inner world. Fill in the songs and artists that best capture each emotional state for you. There are no right or

worng answers - this is all about your persona| conenction to music!

Gral) a pen or penci|, put on your Favorite tunes, ancJ get startec“

Fillin 2-3 songs and artists for each category:

Sad: Happy: Angry:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:

Calm: Excited: Loved:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:



Look back at your songs. Is there something similar between your choices? Are there songs that appear for mu|tip|e emotions?

Use the space below to write down something that you noticed in your choices

Choose your top song from each category to add to the class p|ay|ist. Did you notice anyone else had chosen songs similar to

yours?

Look at the class p|ay|ist for each category. Were you surprised by some songs being on certain p|ay|ists becuase you felt c|i”erent|y

when you listened to them? Write your throughts below.




. B|ue Zone

Sacl, Sicl(, Tirec|, Borec|, Moving
Slowly

0 Green Zone

Calm, Curious, Focused, Ready

to Learn

) Yellow Zone

Excited, Happy, Si"y, Energetic

O Red Zone

Overwhe|med, Furious, Out of
Control




Write o|escriptive words in the box next to your group’s piece of music as you listen. During class presentations, write

descriptive words when you listen and watch the tableau presentation for each piece of music.

Talbot - Hovercraft



Lesson Z

EMOTIONAL MODULATIONS
Grades 3°-5"

Summary:
T|’1IS |esson exp|ores synesthesia ano| l’WOW co|ors can he|p enhamce, create, or |1e||o understand emotions in music.

Students translate auo|itory emotions into visual art and physica| movement.

Essential Question:

o \/\/|f1y is it beneficial to experience a wide variety of musical sty|es as a listener and a pem[ormer?
o How can individuals show respect toward different music pre{erences?

o Can the same musical idea be presented in more than one vvay?

Materials Needed:

Student Pacl(et
Co|oring Materials

Computers for Research
Speakers

Projection if wanted

Repertoire Selection:

SHOSTAKOVICH - Festive Overture

PERRY - A Short Piece for Orchestra

BEETHOVEN - Symphony No.7in A major, Op. 92l A”egretto

COPLAND - Variations on a Shaker Hymn from Appalachian Spring with Colorado Ballet

Cross-Curriculum Collaborations:

Literacy Mousic Visual Art




Lesson 2
Grades 3°-5"

Activity 1 Sequence:

1. As a class, watch this video about synet%esia: wvvw.pbs.orq/vicleo/what—synesthesia—¥ee|s—|ike—aqahxz/

2 Class Discussion:

a. Ask students if anyone has synethesia. Exp|ain that even though the majority of peop|e don't have symethesia, it
doesn't mean we can't connect colors to emotions, art or music.

3 Asa c|ass, Watch this short vicleo about \/\/assi|y Ka&inski: www.youtube.com/watch?weq ol 28811

4.A||ow stu&ents to exp|ore one o% Kano|insl<yys pieces o¥ art throug% souno| and visua|s:

k_ttps://artsan&cu|ture‘go_og|e.com/experiment/sg F5ivwi05ukhA

5. Have students color in the Color of Emotions sheet based on what they feel each emotion represents.
a. Exp‘ain to students that Just like in the previous lesson with eveyone |istening to different music based on how tl"ney
{ee|, it's ol<ay to see something different than someone else.
b.Have students form groups of 4-5 peop‘e and show each other their Color Emotions Sheet and discuss Why they
chose certain colors for emotions.

6.Have students create a musica| picture using Chrome Music Lab:

h_ttps://musidab.chromeexperiments.com/ Kanclinsky_[
OR

ﬁ[ps://artsandcu|ture.go_og|e.com/experiment/musica‘—canvas/éA F2kMdrOhl4t()

Activity 2 Sequence:

1. Students listen to each piece for 60-90 seconds and use colors to represent how the music makes them {ee|/vvhat it
makes them think. In each box on the organizer, students should draw or scribble lines or shapes that represent their

response to the piece.

Breakout Group_

2. Break students into groups or pairs. Have them discuss with their group or partner one piece answering the goHowing
questions:
o Timed Pair Share (1 minute per partner)
» What emotion(s) did the piece make you feel?
C \/\/hy did you choose the color(s) that you did to represent that emotion”?

Exit Ticket: Compare and contrast: did your partner picl< the same/simi|ar choices, or were t%ey different?


https://www.pbs.org/video/what-synesthesia-feels-like-aqahxz/
https://www.youtube.com/watch?v=eg_oTz881GU
https://artsandculture.google.com/experiment/sgF5ivv105ukhA
https://musiclab.chromeexperiments.com/Kandinsky/
https://artsandculture.google.com/experiment/musical-canvas/6AF2kMdrQhI4tQ

 Color Emotions Chart

Color each emotion below baed on your interpretation on what color you think of for each one.
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In each box on the organizer, draw or doodle something that represents your emotional response to the piece as

you listen to it.

g
*




Lesson 3 - After the Concert

EMOTIONAL MODVULATIONS
Grades 3°-5"

Summary_:
This lesson is a reHection 01[ what students experience was at the Colorado Symp%ony: Emotional Modulations

concert by revisiting the connection between music, 1[ee|ings, color, and persona| responses.

Essential Question:

How can we use music ano| the arts to un&erstano| our emotions and choose how we respono| to them?

Materials Needed:

Stuc|ent Packet
Co|oring Materials

Speakers

Projection if wanted

Repertoire Selection:

e SHOSTAKOVICH - Festive Overture

o PERRY - A Short Piece for Orchestra

o SCHWARTZ- Defying Gravity from Wicked with Opera Colorado

o« BEETHOVEN - Symphony No. 7 in A major, Op. 92 |I. A”egretto

o COPLAND - Variations on a Shaker Hymn from Appa|acl1ian Spring with Colorado Ballet
o TCHAIKOVSKY - Dance of the Little Swans from Swan Lake with Colorado Ballet

e MOZART - Pa-Pa-Pa Papageno from The Magic Flute with Opera Colorado

o TALBOT - Hovercraft

Cross-Curriculum Collaborations:

Literacy Mousic Visual Art




Lesson 3 - After the Concert
Grades 3¢-5"

Class Discussion:
1. Prior to having students fill out their worksheet, have a discussion with the whole class using the {oHovving questions
as prompts:
a. What did you enjoy about the concert”?
i. Were there other \[ee|ings that you felt while you were there? Frustation, sadness, happiness, etc?
b. What was something that surprisecJ you about the concert? A piece, a guest artist, a \[ee|ing?
c.Did you enter the concert hall with one emotion and leave {ee|ing a different one?

J. D|o| you lmow that music cou|o| a||ovv you to {ee| ano| see so many o|iHerer\t co|ors ano| emotions?

Activity Sequence:

1. Decide which worksheet you would like students to fill out: Bo&y Mapping or Cyc|e of Emotions. (Note: these have
been created as a resource to use at any point in the year for students needing to regu|ate their emotions or for |eaming
and o|iscovermg new music in a more in-o|epth way.)

2. P|ay the first 30 seconds of each piece or song p|ayeo| in the concert.

3. Ask students to think about which piece or song in the concert stood out to them the most.

4, Have stu&ents F|H out the Works%eet baseo| on hovv t'wat piece o{ music or song maée them {ee| o|urin9 t%e concert.

Optional Visual Art Extension:
Class Mural: |_ay down a |arge sheet of paper and have students draw something to represent what music means to
them.
This can be a one time mural or it can be an ongoing, year—rouno| |o|ace for students to draw what they are 1[ee|ing

throughout the year.



~ Musical Body Mapping
: (Using the body mapping image below, color and/or doodle the areas you feel sensations while |istening to a song or piece of music. )

[ Piece/Song Selection: \

Select the emotions you are
feeling currently:

Happy

Excited

Calm
Nervous/Anxious
Frustrated

Angry

Sad

Scared

Bored

Other:

OJoOooodoodd

\_ |

What caused these I[ee|ings, emotions, and colors while you were |istening? Exp|ain your answer below.

-

J

o J




~ Musical Body Mapping - Example

Using the l)ocly mapping image L)e|ow, color and/or doodle the areas you feel sensations while |istening to a song or piece of music.

4 )




Cycle of Emotions

Emotions can stem 1[rom colors, music, orjust how your c]ay is going. Use tlwe chart be|ow to he|p you understand your 1[ee|ings and ways

to respnd to t|'105e Fee|ings.

-

Music )

Name and composer/artist of the piece or song:

Is there a sound, an instrument, a me|oo|y , or somet|’1ing else

that makes it memorable? Exp|ain.

\J

—/

v

-

~N

Response

What can you do to he|p your body feel better: calm,

FOCUSGCI, or engergizecl?

Take deep breaths

Stretch
Take a mindful break

Listen to music that he|ps my body feel the desired emotion

Write or draw

OOooodd

Take a movement break

J

"

4 Feeling )

SRORS

?

Happy Excited Calm Curious
® ® ® e
Worrried Nervous Angry Tired

\_ J

v

Color

What color do you feel?

4 )

Wl\y did you choose that color?

Color in this space to show what

color you are Feeling




Ludwig van Beethoven

Lu&wig van Beethoven (177071827) was a German composer and pianist who is
Wi&e|y regaro|e<3| as one of the greatest composers in Western music ttistory. Born
in Bonn, Germany, he showed exceptiona| musical talent as a child and was
trained by his father before moving to Vienna, where he studied with Joseptw

Hayo|n ano| estab|istwec| twimse” as a bri”iant pianist ano| composer.

Beettwoven's music twe||oeo| briclge ttwe C|assica| anc] Romantic eras, introo|ucing

greater emotional expression, dramatic contrast, and innovative structures. His

works include nine sympttonies, five piano concertos, 16 string quartets, numerous
piano sonatas, and important vocal and orchestral pieces. Some of his most famous compositions are the Fifth
Symptwony, Ninth Sympt\ony, Moonhgtwt Sonata, Far E|ise, and Symptwony No. 6 (“Pastora|”).

Despite experiencing progressive |ﬁearing loss, Beethoven continued to compose some of his greatest works,
inc|uo|ing the Ninth Sympt]ony and his late string quartets. His determination and creativity transformed the
possibihties of music and inspireo| generations of composers. Beethoven died in Vienna in 1827 at the age of 56,

|eaving a |egacy that continues to inHuence musicians and audiences around the world.

Aaron Gopland

Aaron Cop|and (tQOO—]QQO) was an American composer, conductor, and teacher

often called the "Dean of American Composers." Born in Broouyn, New York he
cleve|opeo| an interest in music at an ear|y age and studied piano before trave|ing to
Paris, where he studied composition with Nadia Bou|anger. His experiences in
Europe twe||oeo| stwape his distinctive musical sty|e, which combined modern tectmiques

with elements of American folk music, jazz, and poputar traditions.

Cop|and created many ot ttwe most recognizab|e vvorl<s ot American c|assica| music,

music often capturecJ the spirit of the American |ano|scape and io|entity ttwrougtw open harmonies, |ive|y rtwyttwms, and
accessible melodies. He also composed film scores, inc|ching the Acactemy Award—winning music for The Heiress.
Beyono| composing, Cop|ano| was an influential teacher, writer, and advocate for contemporary American music. He
received numerous honors, inctuo|ing a Pulitzer Prize for Appa|ac|'1ian Spring, an Aca&emy Award, and the
Presidential Medal of Freedom. Tttrougtt his innovative compositions and dedication to American musical culture,

Cop|ano| became one ot ttwe most important composers ot ttte 20tt1 century.



Wolfgang Amadeus Mozart

Wo”gang Amadeus Mozart (1756—1791) was an Austrian composer and one of the most

int|uentia| tigures in t|fie nistory ot Western c|assica| music. Born in Satzpurg on January
27,1756, he disp|ayed extraordinary musical talent from an eariy age. Taug|’1t py his Fatner,
|_eopo|d Mozart, he pegan composing as a child and toured Europe as a piano prodigy,

pertorming i[or roya|ty and gaining internationa| recognition.

During his lifetime, Mozart composed more than 600 works, inc|uding sympnonies,

operas, concertos, chamber music, piano sonatas, and sacred music. His most celebrated operas include The
Marriage of Figaro, Don Giovanni, Cosi fan tutte, and The Magic Flute, while masterpieces such as Eine kleine
Nachtmusik, the Clarinet Concerto, and his final three sympnonies remain central to the classical repertoire. His
unfinished Requiem is among his most famous works.

Mozart's music is admired for its e|egance, emotional expression, and technical brilliance. A|tnougn he experienced
financial strugg|es during his later years, he continued composing until his death in Vienna on December 5, 1791, at

tne age ot 35 His extraordinary output and |asting int|uence nave secured nis reputation as one ot tne greatest

composers ot all time.

Julia Perry

Julia Amanda Perry <1924—197Q> was an American composer, conductor, and

teacher known tor p|ending QOtn—century European tecnniques with the musical

traditions of Black America. Her works include 12 sympnonies, three operas, 14
choral Worxs, and numerous vocal and chamber compositions.
Born in Lexington, Kentucxy, and raised in Axron, Onio, Perry studied at

| — ' " ” ‘ Westminster Choir College and The Juilliard School. She later continued her
‘ T~ A :

education in Europe Witn composers |_uigi Da||apicco|a and i\iadia Bou|anger

tnrougn Guggenneim FeHowsnipS, devetoping a distinctive styie i[eaturing bold harmonies, comp|ex rnytnms, and
contrapunta| textures.

After returning to the United States in 1959, her music was pen[ormed py |eading orchestras, inc|uding the New
York Philharmonic. Influenced py the Civil Rignts Movement, she increasing|y incorporated Black American
musical sty|es into her work. Despite suttering several strokes that left her partia||y para|yzed, Perry taugnt herself to
write with her left hand and continued composing until her death in 1979, |eaving a |asting tegacy in American

classical music.



stephen Schwariz

Stephen Schwartz is an American composer and lyricist best known for creating some
of the most successful musicals in Broao|vvay |’1istory. Born in New York City on March
6,1948, he studied piano and composition at the Juilliard School while in high school
before earning a Bachelor of Fine Arts in Drama from Carnegie Mellon University in
T8, At il werking s an AGR predues: lor REA Reords, e besama ereer

in musica’ tr]eatre trwat quicl<|y estab|isr1eo| rwim as one or Broao|way's |eac|ing songwriters.

Schwartz wrote the music and |yrics for the hit musicals Godspe”, Pippin, The Magic Show, Children of Eden, and
the internationally acclaimed Wicked. He also collaborated with composer Alan Menken on Disney films including
Pocahontas, The Hunchback of Notre Dame, and Encrwanteo|, and wrote the songs for DreamWorks' The Prince
of Egypt. Throughout his career, he has received three Academy Awards, four Grammy Awards, and a specia
Tony Award recognizing his commitment to mentoring emerging theatre artists. Schwartz has also been inducted
into the Theatre Hall of Fame and the Songwriters Hall of Fame and has a star on the Hollywood Walk of Fame.

In aoHition to writing, rwe |'was spent &ecao|es ’eac]ing Workshops \for aspiring musica| tr]eatre writers around trwe Wor|o|.

Dmitri Schostakovich

Dmitri Shostakovich was born in St. Petersburg, Russia, in 1906. A gi{te&
musician from a young age, he entered the Petrograd Conservatory at just 15 and
grao|uated with his First Symphony, which brougrwt him international fame at the
age of 19. During his career, he composecl 15 symprwonies, 15 string quartets, two
major operas, concertos, and many other works. His music combined power{u|

emotion with technical bri”iance, making him one or[ the most important composers

of the 20th century.

Shostakovich's life was o|eep|y affected by Soviet po|itics. In 1936 and again in 1948, the government pub‘ic|y
criticized his music, forcing him to change his style and live under constant pressure. Despite this, he continued to
write influential works, inc|uo|ing the Fifth Sympr\ony, the Seventh "Leningraor Sympr\ony, the Tenth Symphony,
and String Quartet No. 8, which reflected his personal struggles. He also worked with leading performers such as
David Oistrakh and Mstislav Rostropovich, writing concertos specifically for them. Although he suffered from poor
health in his later years, he continued composing until his death in Moscow in 1975. Too|ay, Shostakovich is

remembered 1[or his resilience and |(or creating music that expressed both the rrardsrrips and hope or his time.



Johy Talhot

Joby Talbot was born in London in 1971. He studied composition private|y with Brian

E|ias ano at Roya| Ho”ovva\/ and Beo|\[oro‘ New Co”ege, be{ore comp|eting a Master
of Music (Composition) at the Guildhall School of Music and Drama under Sirmon
Bainbrio|ge.

Ta|bot's o|iverse cata|ogue inc|ucles contemporary o|ance V\/Ol’l<5 1[or Wayne MCGI’GgOI’

(Chroma, 2006; Genus 2007) and ¥u||f|ength narrative ballets with Christopher

.
Wheeldon for The Royal Ballet, National Ballet of Canada, ABT and The Australian Ballet (Alice’'s Adventures in
Wonderland, 2011, The Winter's Tale, 2014 for which Talbot was awarded the prestigious Benois de la Danse, Like
Water for Chocolate, 2022, Oscar, 2024 ). For the concert hall he has composed choral and vocal works (The
\/\/ishing Tree, 2002; Path of Miracles, 2005; A Sheen of Dew on Flowers, 2019); orchestral pieces (Sneaker
Wave, 2004; Chacony in G Minor, 2011; Worlds, Stars, Systems, |n{inity, 2012); concerti (Deso‘ation Wilderness,
2006; Ink Dark Moon, 2018); and scores for the screen (T|’1e |_oo|ger, 1999 The Dying Swan, 2002; \/ampyr, 2018).

Talbot's critica”y acclaimed first opera, Everest, was given its premiere in 2015 by The Dallas Opera. His second
opera based on the true story The Diving Bell and The Butter\qy, a further collaboration with librettist Gene Sheer,
premiere& in November 2023. In 2026 Piedra de Sol, a |arge—sca|e choral work for Craig Hella Johnson's
Conspirare premierecJ in Austin, Texas. Future projects include a percussion concerto for Wade Culbreath and LA

Chamber Orchestra and a ViO‘iﬂ concerto FOI’ Nemanja Rao|u’ovio

Teacher Resources

o |1_ttps:/ /www.centervention.com/ socia|-emotiona|-|earning-activities

O h_ttps:[ / www.nea.org[ weta/sel

* |1_ttps:/ / casel.org[ state-resource-center/



https://www.centervention.com/social-emotional-learning-activities
https://www.nea.org/weta/sel
https://casel.org/state-resource-center/

Student & Family Resources

Children’s Hospital Colorado:

Mental Health Resources

Mental Health Home Page Needing Care Waiting for Gare
[=] [=] [m] = [m]
[m]n [=]

Suicide Prevention
Call or Text - 988



https://www.988colorado.com/en

EMOTIONAL
MODVLATIONS

3rd - 5" Grade Student Packet




NAME :

Mousic has a power¥u| way of reﬂecting and inHuencing our emotions. This worksheet is designed to he|p you exp|ore the
soundtrack to your inner world. Fill in the songs and artists that best capture each emotional state for you. There are no right or

worng answers - this is all about your persona| conenction to music!

Gral) a pen or penci|, put on your Favorite tunes, ancJ get startec“

Fillin 2-3 songs and artists for each category:

Sad: Happy: Angry:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:

Calm: Excited: Loved:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:
Song/Artist: Song/Artist: Song/Artist:



Look back at your songs. Is there something similar between your choices? Are there songs that appear for mu|tip|e emotions?

Use the space below to write down something that you noticed in your choices

Choose your top song from each category to add to the class p|ay|ist. Did you notice anyone else had chosen songs similar to

yours?

Look at the class p|ay|ist for each category. Were you surprised by some songs being on certain p|ay|ists becuase you felt c|i”erent|y

when you listened to them? Write your throughts below.




. B|ue Zone

Sacl, Sicl(, Tirec|, Borec|, Moving
Slowly

0 Green Zone

Calm, Curious, Focused, Ready

to Learn

) Yellow Zone

Excited, Happy, Si"y, Energetic

O Red Zone

Overwhe|med, Furious, Out of
Control




Write o|escriptive words in the box next to your group’s piece of music as you listen. During class presentations, write

descriptive words when you listen and watch the tableau presentation for each piece of music.

Talbot - Hovercraft



 Color Emotions Chart

Color each emotion below baed on your interpretation on what color you think of for each one.
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Cozy Chill Fine Pleasant Silly Energetic

't_"l .
S P & 5} Re
V' e

Tired Disappointed Bored Annoyed Frustrated Rowdy
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Miserable Sad Shy Embarrassed Angry Stressed

@
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Depressed Lonely Ashamed Anxious Jealous Furious




In each box on the organizer, draw or doodle something that represents your emotional response to the piece as

you listen to it.

g
*




~ Musical Body Mapping
: (Using the body mapping image below, color and/or doodle the areas you feel sensations while |istening to a song or piece of music. )

[ Piece/Song Selection: \

Select the emotions you are
feeling currently:

Happy

Excited

Calm
Nervous/Anxious
Frustrated

Angry

Sad

Scared

Bored

Other:

OJoOooodoodd

\_ |

What caused these I[ee|ings, emotions, and colors while you were |istening? Exp|ain your answer below.

-

J

o J




Cycle of Emotions

Emotions can stem 1[rom colors, music, orjust how your c]ay is going. Use tlwe chart be|ow to he|p you understand your 1[ee|ings and ways

to respnd to t|'105e Fee|ings.

-

Music )

Name and composer/artist of the piece or song:

Is there a sound, an instrument, a me|oo|y , or somet|’1ing else

that makes it memorable? Exp|ain.

\J

—/

v

-

~N

Response

What can you do to he|p your body feel better: calm,

FOCUSGCI, or engergizecl?

Take deep breaths

Stretch
Take a mindful break

Listen to music that he|ps my body feel the desired emotion

Write or draw

OOooodd

Take a movement break

J

"

4 Feeling )

SRORS

?

Happy Excited Calm Curious
® ® ® e
Worrried Nervous Angry Tired

\_ J

v

Color

What color do you feel?

4 )

Wl\y did you choose that color?

Color in this space to show what

color you are Feeling
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	Using the body mapping image below, color and/or doodle the areas you feel sensations while listening to a song or piece of music.
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	Select the emotions you are feeling currently:
	Happy
	Excited
	Calm
	Nervous/Anxious
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	Sad
	Scared
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	What caused these feelings, emotions, and colors while you were listening? Explain your answer below.

	Musical Body Mapping - Example
	Using the body mapping image below, color and/or doodle the areas you feel sensations while listening to a song or piece of music.

	Cycle of Emotions
	Emotions can stem from colors, music, or just how your day is going. Use the chart below to help you understand your feelings and ways to respnd to those feelings.
	Music
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	Stephen Schwartz
	Dmitri Schostakovich
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	Song/Artist:
	Song/Artist:
	Song/Artist:

	Angry:
	Song/Artist:
	Song/Artist:
	Song/Artist:

	Calm:
	Song/Artist:
	Song/Artist:
	Song/Artist:

	Excited:
	Song/Artist:
	Song/Artist:
	Song/Artist:

	Loved:
	Song/Artist:
	Song/Artist:
	Song/Artist:


	Look back at your songs. Is there something similar between your choices? Are there songs that appear for multiple emotions? Use the space below to write down something that you noticed in your choices
	Choose your top song from each category to add to the class playlist. Did you notice anyone else had chosen songs similar to yours?
	Look at the class playlist for each category. Were you surprised by some songs being on certain playlists becuase you felt differently when you listened to them? Write your throughts below.
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	Musical Tableau
	Perry - A Short Piece for Orchestra
	Schwartz - Defying Gravity
	Tchaikovsky - Dance of the Little Swans
	Mozart - Pa-Pa-Pa-Papageno
	Talbot - Hovercraft

	Color Emotions Chart
	Active Listening - Doodle
	Festive Overture
	A Short Piece for Orchestra
	Simple Gifts
	Symphony No. 7 - Movement 2

	Musical Body Mapping
	Using the body mapping image below, color and/or doodle the areas you feel sensations while listening to a song or piece of music.
	Piece/Song Selection:
	Select the emotions you are feeling currently:
	Happy
	Excited
	Calm
	Nervous/Anxious
	Frustrated
	Angry
	Sad
	Scared
	Bored
	Other:

	What caused these feelings, emotions, and colors while you were listening? Explain your answer below.

	Cycle of Emotions
	Emotions can stem from colors, music, or just how your day is going. Use the chart below to help you understand your feelings and ways to respnd to those feelings.
	Music
	Name and composer/artist of the piece or song:
	Is there a sound, an instrument, a melody , or something else that makes it memorable? Explain.

	Response
	What can you do to help your body feel better: calm, focused, or engergized?
	Take deep breaths
	Stretch
	Take a mindful break
	Listen to music that helps my body feel the desired emotion

	Write or draw
	Take a movement break

	Feeling
	Happy
	Excited
	Calm
	Curious
	Worrried
	Nervous
	Angry
	Tired

	Color
	What color do you feel?
	Why did you choose that color?
	Color in this space to show what color you are feeling




